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Abstract  

 

 This is a case study evaluation of the LINX Programme which is a violence 

reduction programme for young people who have been exposed to domestic violence 

and who are engaging in violent behaviour themselves.  The emphasis in the 

programme is on helping these young people to understand how their past 

experiences are influencing their present behaviour.  The LINX Programme has 

recently been piloted with young women and this qualitative research explores the 

ƎƛǊƭǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ǘƻ ŜǾŀƭǳŀǘŜ ǘƘŜ ǇǊogramme from their perspective.  The 

overwhelmingly positive feedback from the girls is used to make a strong case that 

the programme should be delivered to other groups of young women who have also 

witnessed domestic violence and who are exhibiting violent behaviour.  In addition to 

providing a valuable insight into working with violent young women, this study 

makes a methodological contribution to researching on a social issue which has to-

date received scant academic attention.  In drawing to a close, recommendations are 

made for the future delivery of the programme and for further research.
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CHAPTER 1: INTRODUCTION 

 

άbǳƳōŜǊ ƻŦ ŎǊƛƳŜǎ ŎƻƳƳƛǘǘŜŘ ōȅ ƎƛǊƭǎ ǎƻŀǊǎ нр҈ ƛƴ Ƨǳǎǘ ¢Iw99 ¸9!w{έ 

(Slack, 2008 original emphasis) 

 

ά±ƛƻƭŜƴǘ ŀǘǘŀŎƪǎ ōȅ ǘŜŜƴŀƎŜ ƎƛǊƭǎ ǘǊŜōƭŜ ƛƴ ǎŜǾŜƴ ȅŜŀǊǎέ 

 (Edwards, 2009) 

 

 If newspaper headlines are to be believed, violent attacks by girls are rising 

inexorably.  However, according to Worrall, the media are responsible for 

constructing a false image of girls as “nasty little madams” and “…dangerous folk 

devils, symbolic of postmodern adolescent femininity” (2004: 41, 44).  The reality of 

the situation is difficult to judge because the academic focus has remained on the 

deviance of males.  Therefore, very little is currently known about an issue that is 

presented to the public as being a significant social problem. 

 The knowledge created through research into boys’ violence has led to the 

development of violence reduction programmes responsive to boys’ needs, but the 

lack of research into girls’ violence means that few interventions are in place to help 

violent young women.  The Hampton Trust (HT) has developed the LINX Programme 

which is an innovative programme designed to reduce violent behaviour in young 

people who have been exposed to domestic violence.  The programme focuses on 

helping these young people to acknowledge how their past experiences influence 

their present behaviour and encourages them to develop feelings of empathy 

towards others. The HT requires an evaluation of the programme as piloted with 

young women to inform the expansion of the project.   

The title of this evaluation draws on Batchelor et al.’s (2001) publication, 

Ψ5ƛǎŎǳǎǎƛƴƎ ±ƛƻƭŜƴŎŜΥ [ŜǘΩǎ ƘŜŀǊ ƛǘ ŦǊƻƳ ǘƘŜ ƎƛǊƭǎΩ which explored girls’ understandings 

and experiences of violence.  Mirroring this approach, this study entitled Ψ¢ƘŜ [Lb· 

ProgramƳŜΥ [ŜǘΩǎ ƘŜŀǊ ƛǘ ŦǊƻƳ ǘƘŜ ƎƛǊƭǎΩ explores the girls’ experiences of the LINX 

programme to evaluate the course from their perspective.   

 

The main research question is: 
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What do the ƎƛǊƭǎΩ ŜȄǇŜǊƛŜƴŎŜǎ ƻŦ ǘƘŜ [Lb· trogramme suggest about the 

expansion of the programme for other young women? 

 

Whilst the emphasis will be on encouraging the girls to define their experiences of 

the programme, this study also needs to ensure that it meets the information needs 

of the HT.  The HT has asked for feedback on; 

- the strengths of the programme 

- the girls’ relationship(s) with the programme leader(s)  

- the effects of the programme on violent behaviour 

 

Therefore, the following subsidiary questions will be used to ensure that the 

required data is captured; 

- What did the girls think was good about the LINX Programme? 

- What did the girls think of the leaders of the LINX Programme? 

- What did the LINX Programme make the girls think about their experiences of 

violence at home? 

- What impact do the girls think the LINX Programme has had on their behaviour? 

- How do the girls think the LINX Programme could be improved? 

 

 The overwhelmingly positive feedback from the girls is used to make a strong 

case that the programme should be delivered to other groups of young women who 

have been exposed to domestic violence and who are engaging in violence 

themselves.  In addition to meeting the information needs of the HT, this study 

capitalises on a unique research opportunity to gain an insight into effective 

interventions with violent young women.  Indeed, in exposing the importance of the 

informal aspects of the programme, notably the strength of the social attachment to 

the group, this research makes a substantial contribution to the field.  Furthermore, 

this study makes a methodological contribution not only in terms of the pioneering 

systematic evaluation undertaken, but also through highlighting the ‘Joint Interview’ 

as a valuable method for researching hard-to-reach groups. 
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CHAPTER 2: LITERATURE REVIEW 

The knowledge gap surrounding girls’ violence 

 

At the outset, it is necessary to situate this research in its’ academic context. 

A cursory review of the vast British literature on crime is enough to highlight that 

prior to the 1970s, criminology focussed overwhelmingly on men.  For example, in 

Becker’s (1963) classic study, his sample consisted entirely of men.  The exclusion of 

girls is equally notable in a selection of early studies of juvenile delinquency, 

including works by Cohen (1955), Willmott (1966) and Parker (1974).  In effect, 

studies of crime were “…written largely by men, on the subject of men for an 

audience of men” (Smart 1976:178).  In 1968 Heidensohn exposed the invisibility of 

women in studies of crime by saying that “The deviance of women is one of the 

areas of human behaviour most notably ignored in sociological literature” 

(1968:160).   

It was this silence surrounding female criminality that inspired Smart’s (1976) 

pioneering feminist critique of criminology. Smart accounted for the marginalisation 

of women in the literature in terms of the lower frequency and seriousness of their 

offending in comparison to that of men, which meant that far from being conceived 

of as a social problem, women were merely considered to be “…insignificant  

irritants to the smooth running of law and order” (1976:2-3).  As a result, where 

theories of female crime were put forward, they still relied on notions of biological 

determinism which had long been discarded as a means of explaining men’s 

deviance.  Indeed, according to Smart, in Pollack’s publication in 1961, he largely 

relied on the same stereotypical assumptions Lombroso and Ferroro had put forward 

in 1895 (1976: 3).  Daly and Chesney-Lind suggested that such sexist and distorted 

notions of women’s deviance were still exerting an influence on understandings of 

female criminality into the 1980s (1988: 508).   

When women’s deviance finally began to receive academic attention, some 

writers thought that theories that had been used to explain men’s crime could 

equally be applied to women (Heidensohn and Gelsthorpe 2007:382), whilst others 

argued women needed to be studied in their own right (Daly and Chesney-Lind 

1988:504). Feminist scholarship is aligned strongly with the latter, advancing that 
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“Women should be at the centre of intellectual inquiry, not peripheral, invisible, or 

appendages to men” (Daly and Chesney-Lind, 1988:504).  

In recent British literature, women are not only more visible, but are also 

subject to more sophisticated analyses, because of feminist scholars such as 

Gelsthorpe.  Gelsthorpe called for a more nuanced feminist approach in place of 

“…sweeping generalisations about the treatment of female offenders…” (1989:156). 

Carlen and Worrall are also notable for their work on the experiences of female 

offenders in the criminal justice system (Worrall, 1990; 2001; 2004, Carlen and 

Worrall, 2004). However, as these examples demonstrate, those who have studied 

women have predominantly studied women in custody (Youth Justice Board (YJB) 

2009:17).  As the majority of crimes committed by women are not serious enough to 

lead to a custodial sentence, the women being studied are unrepresentative of the 

adult female offending population (YJB 2009:4).   

Nonetheless, even this narrow focus on women’s imprisonment is preferable 

to the continued marginalisation of girls in the literature on juvenile delinquency 

(YJB 2009:4).  Research into girls’ offending has progressed further in North America 

than in the UK.  Chesney-Lind is arguably the most eminent feminist American 

scholar who has researched on both incarcerated women and delinquent girls. 

However, despite her years of experience, Chesney-Lind and her co-author Pasko 

claimed in 2004 that there still exists “…a paucity of information on girls’ 

development, survival strategies and pathways to criminality” (2004:9).  Still, even if 

the American literature were more substantial, it can only be used in the UK, as in 

this report, to provide insights into girls’ offending, as the findings are based on girls 

living in a different social and cultural setting, under a different criminal justice 

system (Burman et al 2001:444; YJB 2009:25). 

On the issue of girls and violence, the literature is particularly sparse, which is 

somewhat surprising in light of Smart’s recognition in 1976 of a growing public 

concern about violent behaviour in young women (1976: xv).  In 2001, Burman et al. 

described work in this area as being at an “embryonic stage” (2001: 444).  Indeed, 

they found little information about risk factors for girls’ violence, the context(s) in 

which they use violence, or factors involved in girls’ desistance from violence 

(2001:444).  Only recently, Johansson and Kempf-Leonard reported that there has 
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been insufficient research into girls’ serious and violent offending (2009:217) which 

suggests that little has changed in the intervening years.   

In sum, there is currently an identifiable knowledge gap surrounding girls’ 

offending, including girls’ violence.  The following sections of this literature review 

will examine the design of the LINX Programme in light of what is known about 

reducing violent behaviour in young people.  The review will conclude by exploring 

the limited information available on effective interventions with young women. 

 

The link between experience of domestic violence and violent behaviour 

 

The LINX Programme is based on the idea that there is a link between 

childhood exposure to marital violence and violent behaviour in young people.  

Whilst research on women’s experiences of marital violence can be traced back to 

the early 1970s, the effects on children only received academic attention from the 

1980s onwards (Fantuzzo and Mohr, 1999: 21).  However, the literature remains 

limited because of the difficulties involved in researching on this issue.  Indeed, not 

only does the socially taboo nature of the topic render this type of violence largely 

hidden from public view which limits access to research participants, but also, 

childhood experiences of domestic violence often co-occur with experiences of 

direct child abuse (e.g. Appel and Holden, 1998; Herrera and McCloskey 2001, 

Herrenkohl et al., 2008) and it is difficult to isolate the effects of these different 

experiences (Bedi and Goddard 2007: 66, 67). However, as will be shown, a selection 

of recent international research overwhelmingly suggests that exposure to domestic 

violence as a young person is a significant risk factor for violent behaviour. 

In 2001, American researchers Herrera and McCloskey examined gender 

differences in the risk for delinquency among children who had been exposed to 

marital violence and physical child abuse.  They interviewed both children and 

parents about their experiences and assessed juvenile court records five years later.  

They analysed the effect of each form of abuse independently by excluding the 

seventeen percent of children who had experienced both types of abuse 

(2001:1044).  Using logistic regression analyses, Herrera and McCloskey found that 
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children who had witnessed marital violence were three times more likely to be 

referred to juvenile court for a violent offence than those who had not (2001:1046).   

Similarly, in 2007 Baldry conducted a study on Italian school children where 

she examined exposure to direct and indirect child abuse.  Baldry, like Herrera and 

McCloskey, found that indirect child abuse in the form of exposure to violence 

between parents is significantly correlated with aggressive and delinquent behaviour 

(2007:33).  More recently, Australian academics Ireland and Smith (2009) published 

their study in which they used data from the Rochester Youth Development Study 

(RYDS) to examine the effects of witnessing parental partner violence on 

adolescents.  The RYDS is a longitudinal study of antisocial behaviour in a sample of 

1000 youth from age 14 to adulthood (Ireland and Smith 2009:323).  They found that 

violence in young adults is significantly associated with previous exposure to 

domestic violence; indeed they suggested that violence experienced in the private 

sphere of the home manifests itself in public violence in the next generation 

(2009:325/334). 

Whilst all three of the international studies reviewed strongly support the key 

focus of the LINX Programme, no such systematic UK studies have been found.  

However, Batchelor’s (2005) study of young women convicted of a violent offence 

also indicates this link. The girls Batchelor interviewed reported a significant amount 

of violence within the home and two-fifths described witnessing regular and serious 

incidents of violence between their parents (2005:364).  Batchelor suggested that 

these figures are likely to be underestimates because of the socially taboo nature of 

the topic (2005:304).  However, it is also possible that these figures could be 

overestimates because of the retrospective nature of the study; the girls might have 

drawn upon discourses of victimisation to justify their violent behaviour (Widom, 

1989:253).  Whilst it is possible to debate the accuracy of these figures, overall this 

evidence is highly significant for this study as it does suggest a link between 

experience of violence and later violent offending in young women. 

In contrast, a recent publication by the YJB contradicts the other studies cited 

as it reported that: 

 

  …girls who committed violent offences came from 
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  relatively stable environments and appeared to be 

  somewhat ‘untroubled’ compared with those committing 

  theft and handling offences or ‘other’ offences. 

(2009: 69) 

 

However, this report is in itself contradictory as it suggests both that the majority of 

convicted young women have been convicted for a violent offence and that the 

majority of convicted young women have experienced violence in the family context 

(2009:58-59) which would indicate link between the two.  In attempting to 

understand this confusing report, an article by Fayle (2009), the former head of 

policy for the YJB, resonates.  Fayle suggests that there is a governmental “culture of 

denial” of the link between child maltreatment and violent offending.  Fayle bases 

his argument on the 1993 Child Protection Conference hearing of Robert Thompson, 

one of the murderers of Jamie Bulger, in which, despite evidence of a “litany of 

violence and abuse” in Thompson’s home life, the conference concluded that there 

was nothing to suggest that any family violence had been experienced (2009).  This 

article highlights that vested political interests may well influence the findings of a 

report produced by a public agency which questions the reliability of the YJB’s 

findings.  Therefore, the YJB’s contrary conclusions are not considered to undermine 

the strong link found between childhood exposure to domestic violence and later 

violent offending.  

On the whole, this evidence provides strong support for the cycle of violence 

theory which claims that there is an intergenerational transmission of the use of 

violence.  According to Ireland and Smith, “Exposure to violence teaches children 

that controlling others through coercion and violence is normal and acceptable, and 

indeed using such strategies helps people reach their goals” (2009: 325).  However, it 

must be recognised that other risk factors for violence are likely to be present in 

families in which violence occurs.  Indeed, Herrera and McCloskey pointed out that 

“…higher rates of psychopathology, alcohol and drug abuse, and criminality among 

the parents and fathers in particular could underlie the marital violence variable” 

(2001:1048).  Similarly, in addition to exposure to violence, Batchelor found that the 

lives of the girls she studied were characterised by multiple and serious disadvantage 
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and psychological distress (2005:370). Therefore, whilst the focus of the LINX 

Programme on the link between experience of domestic violence and violent 

offending is substantiated by the literature, other co-existing risk factors for violence 

must not be overlooked. 

 

The link between domestic violence, empathy and violent behaviour  

The HT suggests that the concept of empathy can be linked to both 

experience of domestic violence and violent behaviour (2009b: 3-9).  The following 

interrogation of the available literature corroborates this suggestion and uses it to 

account for the relationship identified above between childhood exposure to 

domestic violence and violent behaviour. 

There is very little empirical evidence of a link between experience of 

domestic violence and impaired empathy development asides from a study by 

Hinchey and Gavelek (1982).  Hinchey and Gavelek defined empathy by saying that 

the construct “…speaks to the ability of an individual to identify the feelings or 

emotional state of another, assume his or her role perspective, and then act 

accordingly” (1982:400).  They conducted a study on the empathetic abilities of 

children whose mothers had been subjected to marital violence.  They compared the 

performance of children whose mothers were abused by their husbands with 

children of non-abused mothers on tasks designed to measure their abilities in social 

inference, role-taking, role-enactment and social behaviour (1982: 396).  They found 

that children of abused mothers displayed poorer empathetic skills, which led them 

to conclude that exposure to marital violence does negatively impact on the 

empathetic abilities of children (1982:399, 400).  This confirms the idea put forward 

by the HT. 

 This link can be explored further by examining what it is about childhood 

experiences of domestic violence that impairs empathy development.  The HT 

indicate that play is an important part of empathy development (HT, 2009b:4) and a 

review of the limited literature available confirms this suggestion.  Indeed, Seja and 

Russ found that fantasy play was significantly related to a child’s ability to describe 

and understand the emotional experiences of others (1999: 274).  Similarly, Driscoll 

and Easterbrooks suggested that mother-child play teaches a child social and 
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cognitive skills, including emotional awareness (2007: 652-653).  However, a mother 

who is the victim of domestic violence may find it difficult to encourage fantasy play 

with her child/children because of her physical injuries and emotional traumas 

(Hester et al. 2007: 26-29). Furthermore, a child living in a violent environment may 

not engage in fantasy play but instead devise coping strategies to deal with their 

day-to-day situation.  Indeed in Hague et al.’s study they found that even a baby 

could become withdrawn in a context of domestic violence.  They noted “…this baby 

just sits there and stay stumm, because it has learned that is the best coping tactic” 

(1996, as cited by Hester et al. 2007:81).  In sum, this evidence substantiates the HT’s 

assertion by suggesting that children living with domestic violence are less likely to 

engage in fantasy play which is likely to lead to impaired empathy development.   

Whilst more research is needed to add credence to the claim made above, 

there is already considerable evidence to support the HT’s idea that there is a link 

between empathy levels and violent offending.  Indeed, over thirty years ago, 

Feshbach (1978) provided a theoretical expectation of the relationship between 

empathy and aggression.  Focussing on the affective component of empathy, she 

proposed that causing pain to others should elicit a feeling of distress in an 

empathetic observer, even if the observer is the perpetrator of the act.  The 

experience of another’s pain through the “vicarious affective response of empathy” 

should inhibit future aggressive acts (1978:29).  On this basis, Feshbach suggested 

that children with high empathy levels would be less aggressive than those with low 

empathy levels (1978:30).   

The studies reviewed confirm Feshbach’s prediction.  For example, 

McCloskey and Lichter found that youth with the lowest levels of empathy were 

almost seven times more likely to be aggressive towards their peers than those with 

the highest empathy scores (2003:403).  Further, Jolliffe’s and Farrington’s 

pioneering research on the link between empathy and offending in a sample from 

the general population, as opposed to a convicted population, also confirmed this 

link (2007:269).  Jolliffe and Farrington used their own ‘Basic Empathy Scale’ in which 

twenty different statements were used to assess empathy.  Like Feshbach, the 

authors hypothesised that those with low empathy were more likely to exhibit 

violent behaviour because of an inability to experience or understand the distress 
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they cause to others (2007:266).  Jolliffe and Farrington distinguished between 

“affective empathy” which they defined as facilitating the experience of another’s 

emotions, and “cognitive empathy” which facilitates the understanding of another’s 

emotions (2007: 265 original emphases). They found that low affective empathy was 

related to violence in both males and females but not cognitive empathy (2007:283) 

which confirms Feshbach’s expectation that it is specifically the affective component 

of empathy that is related to aggressive behaviour.  On the basis of their findings, 

Jolliffe and Farrington suggest that empathy enhancement would be a useful 

component in violence reduction programmes (2007:283).  However, it is important 

to note that it cannot be claimed that there is a direct casual relationship between 

experience of domestic violence, low affective empathy and violent behaviour.  

Indeed, in their earlier research, Jolliffe and Farrington found that the relationship 

between low empathy and offending disappeared after controlling for intelligence 

and socio-economic status (2004:267). As with experience of domestic violence, the 

different risk and protective factors in each case need to be taken into account. 

Overall, the literature examined in this section supports the empathy 

development component of the LINX Programme on the basis that low empathy can 

be linked to both experience of domestic violence and violent offending behaviour.  

However, this review has developed this idea by suggesting that it is specifically the 

affective component of empathy that is linked to violent behaviour.  This suggests 

that a narrower focus on affective empathy development could be more beneficial in 

terms of reducing violence in young people. 

 

Effective interventions with young women 

 In terms of effective interventions for young women, very little is known 

because of the lack of academic interest in girl violence as outlined above.  Despite 

American research being ahead of the UK, in 2004 Chesney-Lind and Pasko said that 

the “…dearth of knowledge around girls’ criminality inhibits the development of 

programmes responsive to girls’ needs” (2004:9).  Similarly, but with specific 

reference to girls’ violence, Molnar et al. suggested that the lack of research 

prevented the development of “gender-appropriate” policies and prevention 

programmes (2005:2191).  In Britain, Batchelor and Burman also noted limited 
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service provision for violent girls on the basis of ignorance about what strategies are 

effective (2004:266).  However, appropriate responses to young violent females are 

needed to prevent future costs: costs to the young women in terms of their life 

chances, costs to society in terms of increased service use in later life and costs to 

future generations in terms of poor parenting (Hipwell and Loeber, 2006:221-2).   

Following an extensive literature search, one theme that did emerge is the 

importance of the relationship between the young woman and the programme 

leader.  Indeed, as Batchelor and McNeill pointed out, relational issues for young 

people who have been victimised are in effect “…a part of the problem and – 

potentially - a part of the solution” (2005: 371).  In building this relationship they 

suggest that the workers should be   

 

…open and honest, empathetic, able to challenge 

rationalisations, non-blaming, optimistic, able to 

articulate the client’s and family members’ feelings 

and problems, using appropriate self-disclosure and 

humour. 

(2005:171) 

There appears to be a paradox here, in that whilst there is evidence to suggest that 

young offenders lack empathy themselves, it is a quality they respect in youth 

workers (Batchelor and McNeill, 2005:169).  Batchelor and McNeill highlight that the 

workers must help these young people to make the link between their experiences 

and feelings of anger that lead to their violent behaviour.  Whilst this is precisely the 

focus of the LINX Programme, Batchelor and McNeill emphasise the role of the 

leaders, as opposed to the content of the course, in the delivery of this message. As 

a report by Nacro emphasised, “…the relationship between the allocated worker and 

the young person, may be as important as the content of the programme itself” 

(2007:5-6).    

Interestingly, there is evidence to suggest that girls and boys might prefer 

different types of relationships with programme leaders.  Indeed, according to the 

YJB “…girls prefer the building of one-to-one relationships and a female-only 

environment, whereas boys prefer more structure and rules” (2009:5).  Batchelor 
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found that the girls in her study appreciated workers who demonstrated an interest 

in them and took the time to listen to their views (2005:371) which suggests that 

relationships between workers and young women should “…be based on an element 

of mutuality rather than reinforcing girls’ experiences of subordination” (Nacro 

2008:6).  This links to the point made above about the relationship being both part 

of the cause and the solution.   

Further, due to the lack of knowledge surrounding girls’ violence, 

programmes delivered to girls have often been based on theories associated with 

boys’ violence (Molnar at el. 2005:2192). Where programmes have been designed 

for girls, they have gone too far the other way, narrowly concentrating on issues 

such as pregnancy prevention and not addressing the complex issues that girls 

experience (Batchelor and Burman, 2004:275).  Following their review of evidence 

from community-based programmes in the USA, Batchelor and Burman proposed 

that a successful programme for girls should have a broad, holistic approach which 

enables the girls to develop their self-esteem and equip them to make informed 

choices (2004: 276-279).   

In sum, although it is evident that the relationship to the leader will be 

important to the programme participants and that this relationship, like the 

programme itself needs to be gender-appropriate, little else is currently known 

about what works in attempting to reduce violence in young women.  This is because 

where programmes for young women have been in place, little work has been done 

to evaluate their effectiveness.  Indeed, in Hipwell and Loeber’s review of 

interventions for delinquent girls they found that empirical evidence on the success 

of programmes for girls was very limited (2006:221).  As Williams et al. (2007: 200) 

highlight, work is needed in terms of designing intervention strategies and evaluating 

them.  The findings of this evaluation of the LINX programme are intended to start 

closing this knowledge gap.  
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CHAPTER 3: THE LINX PROGRAMME 

 

The Hampton Trust is a charity based in Southampton that works with young 

people to break cycles of violence, abuse and social isolation.  In 2006, the HT 

secured funding from the European Social Fund under the Daphne 11 scheme.  

Daphne 11 is a European Commission initiative to share good practice between 

countries in terms of preventing violence towards young people and women and 

protecting the victims of violence (European Communities, 2009).  The HT planned to 

use this funding to develop work around young people and abuse in Hampshire.  At 

the same time, the Wessex Youth Offending Team (YOT) had identified a need for a 

programme targeted towards violent offenders who had been brought up in an 

atmosphere of domestic violence.  The Wessex YOT approached the HT for 

assistance and the partnership between the two organisations led to the 

development of the LINX Programme.  As previously mentioned, the LINX 

Programme is designed to reduce violent behaviour in young people who have 

witnessed domestic violence.  The programme aims to help young people to make 

the connection between their experiences, feelings and their violent behaviour; 

indeed the name ‘LINX’ derived from making these links (HT, 2007:1).   

Sadly, there are many ways in which children experience abuse in the 

domestic context, but the focus of this programme is on those children who have 

witnessed violence between their parents or carers, rather than on children who 

have been directly abused themselves.  The HT have embraced the government 

definition of domestic violence which includes 

 

Any incident of threatening behaviour, violence or 

abuse (psychological, physical, sexual, financial or 

emotional) between adults who are or have been 

intimate partners or family members, regardless 

of gender or sexuality.  

(Home Office, 2009) 
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Children either observe the violence taking place or overhear incidents and see the 

injuries and damages the violence has caused.  They can also be indirectly involved in 

the violence in terms of attempting to intervene or calling for help (Fantuzzo and 

Mohr 1999:22). Exposure to violence between parents or carers has been 

conceptualised as constituting psychological maltreatment of a child as it “causes 

distress, anxiety, withdrawal, and overall suffering, or external reactions such as 

disruptive behaviors against objects and people” (Baldry, 2007:34).   

The LINX Programme is innovative in terms of the use of experiential learning 

theory in the course design (HT 2009a:5). The main tenet of this theory is that 

“Immediate concrete experience is the basis for observation and reflection” (Kolb 

and Fry, 1975:34).  Whilst most closely linked to the work of Kolb, the ideas 

underlying this theory can be traced back to the ancient philosopher Confucius, who 

said in around 500BC “I hear and I forget, I see and I remember, I do and I 

understand” (cited in Kolb et al. 1979:1).  The LINX Programme has embraced 

experiential learning theory by basing learning on participation and interaction as 

opposed to reading and writing and it therefore does not demand a high level of 

numeracy or literacy.  Rather, the emphasis is on the facilitators to engage and 

interact with the participants using role plays and games to simulate real-life 

situations.   

There is also a metaphorical element to the programme.  An ‘empathy wall’ is 

used to show how key building bricks need to be in place to ensure a good future 

and how the wrong choices can lead to bricks being lost and the wall collapsing.  

These bricks represent the themes covered by the programme which include: 

‘positive communication’, ‘positive relationships’, ‘sexual respect’, ‘equality and 

diversity’, ‘self-esteem and goal setting’ and ‘safety and support’.  Other topics 

covered include ‘team building’, ‘links between experiences, feelings and actions’, 

living with violence and abuse’ ‘peer pressure and victim empathy’ and ‘risk 

management and knife crime’ (Willis, 2009).  The empathy wall is used as part of the 

programme’s focus on empathy development.  Indeed, it is envisaged that through 

helping these young people to develop feelings of empathy towards others, the LINX 

Programme will enable them to express themselves in more social and meaningful 

ways (Brown, 2009).  The literature reviewed above demonstrated the HT’s assertion 
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that children who had witnessed domestic violence were likely to have lower levels 

of empathy than non-abused children and that empathy has an inverse relationship 

with violent behaviour which makes this programme component relevant.  However, 

it is important to note that the literature identified that it is particularly affective 

empathy that is inversely related to violent behaviour and it was suggested that the 

programme might benefit from a narrower focus in terms of empathy development. 

The LINX Programme consists of twelve sessions over twelve weeks, with 

each lasting approximately two hours.  There are a minimum of two facilitators per 

group.  Whilst the themes highlighted above guide the sessions, the course material 

has been designed to be used in a flexible way, responsive to the needs the young 

people present and the issues they raise.  The literature reviewed has suggested that 

children who have witnessed violence are likely to have experienced other risk 

factors for violence, so a flexible design is appropriate.  However, whilst the sessions 

covered arguably answer Batchelor’s and Burman’s (2004: 267-269) call for a holistic 

approach, the literature cannot be said to support the gender-neutral design of the 

LINX Programme.  The success of the programme may well depend on the 

facilitators’ abilities both to make the programme appropriate for the gender of the 

audience and to develop the stylistically different relationships boys and girls have 

been found to prefer. 

In 2007, further funding from the Monument Trust led to the piloting of the 

programme to young females.  At the time of writing, four groups constituting 

twenty-four girls aged between fourteen and sixteen and local to Southampton have 

completed the course, which represents seventy-seven per cent of all the girls who 

were invited to take the programme.   

In 2008, the Hampton Trust received confirmation of further funding from 

the ‘BIG Lottery Fund’ to extend the piloted programme into the Isle of Wight, Devon 

and Gloucestershire. The HT requires an evaluation of the programme as delivered 

to the young women to inform the expansion of the LINX Programme for other girls, 

which is the purpose of this study.   
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CHAPTER 4: METHODOLOGY, METHODS, ETHICS AND CODING PROCESS 

Methodology 

 

A qualitative methodological approach has been taken in this study because 

of the emphasis on ‘seeing’ the LINX Programme through the eyes of the girls being 

studied.  Indeed, far from striving for any sense of objectivity, this evaluation centres 

on the girls’ subjective experiences of the course.  Moreover, the emphasis is on 

obtaining ‘thick description’ (English et al., 2002:128) of the experiences of the small 

number of participants who have taken the programme, rather than on generating 

data that is quantifiable.  This qualitative approach in itself will help towards filling 

the knowledge gap surrounding young women and violence because, like Burman et 

al.’s study, this research contrasts with the majority of North American research 

which has taken a quantitative approach (Burman et al. 2001:445). 

Further, the central concern within this study to see the programme from the 

girls’ perspective embraces standpoint feminism, which suggests that knowledge 

created about women should be based on women’s experiences (Heidensohn and 

Gelsthorpe 2007:385-6).  Therefore, a feminist-inspired methodology underlies this 

research and encourages a focus on engaging with the girls and utilising methods 

which attempt to capture their experiences as accurately as possible, whilst 

remaining sensitive to their needs (Heidensohn and Gelsthorpe, 2007:385).  The 

methods chosen reflect the ontological belief that the girls’ words are meaningful 

sources of data about their experiences and the epistemological belief that 

legitimate data can be generated through these techniques (Mason, 1996: 39).   
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Methods  

 

From the outset, the LINX Programme was identifiable as a case, bounded by 

an intrinsic focus on the course as delivered to the girls.  This led naturally to the 

decision to use the case study method because it lends itself to a detailed and 

intensive examination of a particular case.  The fact that this method does not 

produce findings that are generalisable is not of concern for this research; the 

emphasis is on exploring and understanding the girls’ experiences of the LINX 

Programme in depth, as opposed to being able to make claims of a general nature. 

The identification of parallels between the case study method and methods of 

programme evaluation confirmed this decision.  For example, according to Stake, the 

greater the intrinsic interest in the case, the sharper the focus on understanding and 

identifying issues critical to the case (1995:3).  This mirrors English et al.’s (2002) 

description of what programme evaluation should entail; they said such an 

evaluation should describe the programme in detail, both in terms of its function and 

context and obtain information which can be used to make judgements relevant to 

the programme (English et al. 2002: 122).  Indeed, the case study approach has been 

recognised as an effect means of programme evaluation (Stake, 1995: xii).  This study 

is an “action-oriented” intrinsic case study evaluation of the LINX Programme, as it is 

designed to address the immediate information needs of the HT for the potential 

modification and management of the course (English et al., 2002:123). 

  Questionnaires were used as a method of data collection, as they are in 

many small-scale evaluations (Robson, 2000:83). Questionnaires can be said to 

provide more valid data than interviews because they avoid the need for social 

interaction with the researcher which can lead to biased responses.  On the other 

hand, more interpretation of the data is necessary as the researcher cannot probe 

the respondent for greater clarity of meaning.  The questionnaires used in this study 

had been designed and implemented by the HT and were completed by five of the 

girls on the last day of their course1.  Each questionnaire contained six questions 

which asked the girls whether they thought the programme was useful and what 

                                                      
1
 Two of these girls subsequently participated in the later stage of this research. 
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they remembered about the course, in addition to asking about how they felt the 

course had impacted on their behaviour.  Finally they were asked to describe what 

they would say to someone else thinking of taking the course.  The design of these 

questionnaires embodied the methodological approach taken in this study in the 

sense that the questions were open-ended allowing the girls to answer in their own 

words.   

The original intention was to supplement the data captured in these 

questionnaires with three or four individual interviews and a large focus group of 

between six and eight participants.  The reason for this combination was based on 

Burman et al.’s (2001) experience of using focus groups and interviews in their study.  

They found that “For some girls the group setting provided valuable peer support, in 

that it allowed them to express their views in an atmosphere of trust and minimal 

embarrassment” whilst others were deterred by the group format (2001:449).  

Moreover, it was envisaged that whilst the interviews would focus on individual 

experiences, the focus group would generate data relating to shared beliefs and the 

impact of the course on everyday experiences (Moran et al., 2003:108). However, 

whilst speaking with a couple of the girls informally to develop some rapport prior to 

conducting the interviews, they expressed that they did not want to be interviewed 

individually.  To ensure the methods employed were sensitive to the girls’ 

preferences, the plan was therefore revised to conduct two focus groups of six 

participants.   

Unfortunately, after considerable effort it became evident that the 

participants of this study constitute a very hard to reach group and attempting to 

arrange a time and a place for two large focus groups would not work; the girls lived 

in different parts of Southampton with limited means of transport, they had 

different time commitments and often had a number of other issues which made 

their lives more chaotic and unpredictable than might be the case for other groups 

of people.  In trying to devise a sensitive strategy of obtaining the necessary data, 

the idea of interviewing the girls in pairs appeared to offer a solution; the girls would 

not be interviewed on their own and arranging to meet with two girls as opposed to 

a number of girls was far more achievable.  A literature search finally revealed that 

the ‘Joint Interview’ (JI) exists, although it is a rarely mentioned and very under-used 
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research technique.  The JI quite simply “…involves one researcher talking to two 

people together, for the purposes of collecting information about how the pair 

perceive the same event” (Arksey, 1996).  This method was used over fifty years ago 

by Young and Willmott when they jointly interviewed married couples in their study 

of family and kinship in East London (1957: 173).  More recently, Jordan et al. jointly 

interviewed husbands and wives about their choices of labour market participation 

(1992: 56). Whilst this method appears to have been limited to researching married 

couples, the associated advantages and disadvantages can be applied to the girls in 

this study.  Indeed, the use of the JI in this research is appropriate because it is 

argued that rapport and an atmosphere of confidence is developed more easily 

when there is a pair of interviewees who know each other as opposed to a sole 

interviewee (Arksey and Knight, 1999:75).  However, it is acknowledged that, as in 

focus groups, there is the potential in a JI for one person to dominate the discussion 

(Arksey and Knight, 1999:75).  In recognition of this, the researcher prepared 

questions based around the research sub-questions not only to stimulate the 

discussion, but also to steer the discussion away from a dominate participant if 

necessary.  

 Following significant problems faced by the researcher in attempting to meet 

the girls independently, it was decided that the LINX Programme Manager would act 

as a mediator.  With this assistance, one JI was arranged with two of the girls from 

Group A2 in the local youth club. This appeared to work very well; the girls were 

friends through their participation in the course and the interview took on the 

characteristics of a relaxed informal conversation.  Following the success of the first 

JI, attempts were made to conduct several more with other pairs of girls.  A further 

two were arranged with girls from Group B at their local community centre; one 

after the other on the same evening.  Three of the four girls from Group B arrived at 

the same time and wished to be interviewed together in case the fourth girl did not 

attend.  Once again, it was necessary to be flexible to the situation and as a result, 

instead of a JI, this discussion took on the characteristics of a mini-focus group 

(MFG).  A research example of a MFG can be found in Morgan’s and March’s study in 

                                                      
2
 Groups A&B are used to distinguish between girls from the 2 LINX groups that took part in this 

research 
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which they interviewed small groups of caregivers about caring for a spouse with 

Alzheimer’s disease (1992:567-569).  A MFG would normally consist of between 

three and six participants and can be used for several reasons, including, as in this 

case, overcoming difficulties in recruitment for research (Morgan, 1998:73-75).  As in 

larger focus groups, MFG participants arguably benefit from peer support that would 

not be available in a one-to-one interview. However, as in JI’s, there is the potential 

for one participant to dominate.  Therefore the same questions and prompts were 

used as they were in the JI.  The fourth girl did join the group in the midst of the 

discussion but made it clear that she did not wish to contribute, despite prompting 

from the facilitator.  

Overall, eight girls from two of the four groups who have completed the LINX 

Programme participated in this evaluation.  This excludes the girl that did not 

contribute in the MFG and takes into account that two of the questionnaire 

respondents also participated in either the JI or the MFG, although the anonymity of 

the questionnaire responses makes it impossible to identify which respondents this 

applies to.   

 

Ethics 

 

This leads to a discussion of ethical considerations, which necessarily play a 

part in any research, especially with vulnerable groups. The girls in this study are 

deemed to be vulnerable on the basis of their age and their experiences of 

victimisation.  Burman et al. reflected in their research on the ethical dilemma of 

potentially exploiting or upsetting participants for the sake of career advancement 

(2001:447). However, the emphasis in this study is to evaluate the LINX Programme 

and whilst the girls could draw on examples from their own lives as a means of 

illustration if they wished, there was no pressure on them to do so.  Indeed, far from 

finding the experience distressing, the girls in this study may have felt empowered 

by someone taking an interest in them, especially if their opinions are rarely asked 

for.  In this sense, this research is not considered to be ethically contentious and may 

even have had a positive impact on the research participants. 
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To comply with ethical obligations, a university ethics form and risk 

assessment form was completed and approved.  On the basis that the girls in this 

research have a history of violent behaviour, it was intended that the research would 

take place at the offices of the HT for the researcher’s personal safety; however, in 

practice this was not a convenient location for the girls.  Therefore, with the 

agreement of the dissertation supervisor, the research was conducted in public 

places and a member of the HT was always nearby. Finally, to comply with legal 

obligations, a Criminal Records Bureau check on the researcher was successfully 

completed. 

Prior to arranging to meet with the girls, letters were sent to their 

parents/guardians informing them of the purpose of the research, the potential for 

secondary usage of the data collected and stating that the discussions between the 

researcher and the girls would be audio-recorded.  Guarantees of anonymity were 

given, but not of confidentiality; this was in case the girls disclosed anything that the 

researcher felt needed to be passed on to the youth workers for reasons of safety.  

The letters were opt-out letters asking the parents/guardians to reply by a given 

date if they did not wish for their daughter to take part in this research.  No replies 

were received.  The girls themselves all verbally assented to participating and to 

having the discussions recorded.   

 

Coding Process  

 

Following the data collection, the next stage was to code the transcripts 

which involves the researcher “…reading through the transcripts line by line and 

breaking down the data into discrete parts known as chunks or segments” (Usher et 

al., 1997:175).  These segments are then given codes which are a means of 

organising the data into coherent themes or ideas.  Constant comparison of sections 

coded in the same way is undertaken to ensure the codes have been applied 

uniformly (Strauss and Corbin, 1998: 212).  In this research, as the data became 

viewable in more conceptual terms through repeated coding, several initial codes 

became grouped together under higher-level, more abstract codes.  Coding is 
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completed when theoretical saturation is reached, which is the point at which 

further coding does not produce new knowledge (Strauss and Corbin, 1998: 143) 

 This approach is used often in qualitative research, especially in grounded 

theory approaches (Glaser and Strauss 1999), as the findings can be said to emerge 

inductively from the data.  However, in this action-oriented programme evaluation, 

only certain codes were relevant to answering the research question.  Therefore, a 

bottom-up approach was used to generate the codes, but then a top-down selection 

of these codes made the coding process bi-directional.  Finally, the concepts were 

grouped into sub-themes which, as will be shown below, are amalgamated into the 

meta-themes that organise the findings of this research.   
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CHAPTER 5: ANALYTIC FINDINGS 

  

 In analysing the findings of this research data from the questionnaires, JI and 

MFG are drawn together.  A typology created inductively from the data organises the 

feedback from the girls into three distinct conceptual themes; ‘Course Components’ 

which refers to features of the course itself, ‘Cognitive Behavioural Effects’ which 

relates to changes the girls identify in their behaviour as a result of taking the course, 

and ‘Affective Emotional Impacts’ which encompasses the feelings and experiences 

the girls associate with the programme.  A table is provided at the beginning of the 

discussion around each theme to demonstrate how the meta-theme has been built 

from the codes applied to the questionnaires and JI/MFG transcripts.  These tables 

include illustrative quotes from the girls, some of which are also drawn upon in the 

commentary, reflecting the methodological emphasis in this research on allowing 

the girls to speak for themselves and minimising as much as possible the need for 

the researcher to interpret the girls’ responses.  Pseudonyms are used throughout to 

protect the identities of both the girls and the programme leaders.  
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Course Components 

 

COURSE 
COMPONENTS 

STRENGTHS 

Strengths of 
programme 

(Formal) 

άLŦ ǘƘŜǊŜ ǿŀǎ ŀƴȅ ōƻȅǎ ƛƴ ǘƘŜǊŜ I would 
have hated itΧέ ό/ƘŀǊƭƻǘǘŜΣaCDΥмоύ 

 
άΧǿƘŜƴ L ǎŜŜ ǘƘŀǘ ǿŀƭƭ ƛǘ ƳŀƪŜǎ ƳŜ 

think and realise like what all the 
ǎŜǎǎƛƻƴǎ ŀǊŜ ŀōƻǳǘέ  ό[ŀǳǊŀΣ aCDΥммύ 

 
ά²Ŝ ǿƻǳƭŘƴΩǘ ƘŀǾŜ ǎǘŀȅŜŘ ŀƴŘ ŘƻƴŜ ƛǘ 

if there all reading and writing and 
ǎƘƛǘέ  ό[ŀǳǊŀ aCDΥ сύ 

 
άΧǘƘŜ ƎŀƳŜǎ ǿŜ ǇƭŀȅŜŘ ǿŜǊŜ Ŏƻƻƭέ 

(Karen MFG: 5) 

Leader’s 
Strengths 

& 
Bernie’s 

Strengths 
(Informal) 

άΧȅƻǳ Ŏŀƴ Ƨǳǎǘ ƭŜǘ ƛǘ ƻǳǘ ǘƻ ǘƘŜƳ ŀƴŘ 
ǘƘŜȅ ǿƻƴΩǘ ǎŀȅ ƴƻǘƘƛƴƎέ ό{ŀǊŀƘΣ WLΥпύ 

ά{ƘŜΩǎ Ǝƻǘ ŀ ƎƻƻŘ ǇŜǊǎƻƴŀƭƛǘȅ ŀƴŘ ǎƘŜ 
ƭƻƻƪǎ ƻǳǘ ŦƻǊ ǳǎ ŀƭƭέ όYŀǊŜƴΣ aCDΥтύ 

 
άΧǎhe talked to us and she made us 

ǳƴŘŜǊǎǘƻƻŘ ǘƘƛƴƎǎ ƳƻǊŜέ 
(Laura, MFG:4) 

 
άΦΦΦΦǎƘŜΩǎ ǘƻǳƎƘΣ ȅƻǳ ƴŜŜŘ ǘƻ ƪƴƻǿ 
ǿƘŜƴ ǘƻ ǎƘǳǎƘέ όYŀǊŜƴΣ aCDΥмтύ 

QUALITIES IN A 
FUTURE LEADER 

ά{ƻƳŜƻƴŜ ǿƘƻ ƪƴƻǿǎ Ƙƻǿ ǘƻ ƎŜǘ ƛƴǘƻ ȅƻǳƴƎ ǇŜƻǇƭŜǎΩ 
ŦŜŜƭƛƴƎǎΧέόYŀǊŜƴΣ MFG: 8) 

IMPROVEMENTS  
TO COURSE 

 
άΧǘƘŜ ŎƻǳǊǎŜ ǎƘƻǳƭŘ ōŜ ƭƻƴƎŜǊέ όvрύ 

 

POST-COURSE 
INVOLVEMENT 

άLΩŘ Řƻ ƛǘΧ ǘƻ ǘǊȅ ŀƴŘ ƘŜƭǇ ƻǘƘŜǊ ǇŜƻǇƭŜΣ ΨŎƻǎ LΩǾŜ ōŜŜƴ 
ǘƘŜǊŜ ŀƴŘ LΩǾŜ ŘƻƴŜ ƛǘ ŀƴŘ L ƪƴƻǿ ǿƘŀǘ ƛǘǎ ƭƛƪŜ ǘƻ ōŜ ƛƴ 

ǘƘŀǘ ǎƛǘǳŀǘƛƻƴΧέ όYŀǊŜƴΣ aCDΥмнύ 

Table 1: Course Components 
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The theme ‘Course Components’ draws together feedback from the girls that 

can be said to relate directly to the course itself.  As shown in Table 1, the strengths 

of the course identified by the girls can be divided into formal aspects relating to the 

course design and more informal strengths of the programme leadership. ‘Informal’ 

is used to describe features that are not planned in the design of the course but arise 

spontaneously in the delivery of the programme.  The formal and informal strengths 

will now be discussed in turn. 

Firstly, both the girls in the JI and the MFG liked the fact that the group did 

not include boys. For example, Jess explained that she preferred the LINX 

Programme to another mixed project she had taken part in and said “…ƛǘΩǎ ǘƻƻ 

embarrassing with the boys in” (JI: 5). Similarly, Charlotte said άLŦ ǘƘŜǊŜ ǿŀǎ ŀƴȅ ōƻȅǎ 

ƛƴ ǘƘŜǊŜ L ǿƻǳƭŘ ƘŀǾŜ ƘŀǘŜŘ ƛǘΣ ƛǘ ǿƻǳƭŘ ƘŀǾŜ ōŜŜƴ ƳŀŘΧΦŘƻƴΩǘ ǿŀƴǘ ǎǘǳŦŦ ƭƛƪŜ ǘƘŀǘέ 

(Charlotte, MFG:13).  In short, the delivery of the course to single-sex groups is 

regarded by the girls as a strength of the programme. 

Further, the minimal reading and writing required in the course was 

identified as a major strength by two of the girls in the MFG and was shown to be a 

factor that influenced their participation in the programme.  For example, Charlotte 

said: 

 

And that was another thing as well that liked helped 

ǳǎ Řƻ ƛǘ ŀƭƭΧ ǿŜ ŘƛŘƴΩǘ ƘŀǾŜ ǘƻ ǿǊƛǘŜ ƳǳŎƘ ǿŜ ƻƴƭȅ ƘŀŘ 

ǘƻ Řƻ ƭƛƪŜ ƻƴŜ ƭƛǘǘƭŜ ōƛǘΧ LŦ ǘƘŜǊŜ ǿŀǎ ƭƻŀŘǎ ƻŦ ǿǊƛǘƛƴƎ 

ǘƘŀǘ ǿƻǳƭŘ Ƨǳǎǘ Ǉǳǘ ƳŜ ƻŦŦ ΨŎƻǎ L ŎŀƴΩǘΧ LΩƳ ƴƻǘ ǾŜǊy 

good at spelling so that would put me off I would have 

ǘƘƻǳƎƘǘΧ 

(MFG: 6) 

 

However, the girls indicated that they did learn through the methods used in place 

of reading and writing.  For example, when talking about the empathy wall, Laura 

said άΧǿƘŜƴ L ǎŜe that wall it makes me think and realise like what all the sessions 

ŀǊŜ ŀōƻǳǘέ (MFG: 11).  Similarly, in her description of a role play that had been used 

in the session on knife crime, Laura commented it was άΧŦǳƴƴȅΧōǳǘ ǘƘŜƴ ǎƘŜ 
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explains it all and makes ȅƻǳ ǳƴŘŜǊǎǘŀƴŘ ǿƘȅ ƴƻǘ ǘƻ Řƻ ƛǘέ (MFG: 5). The games 

played, particularly in the sessions on knife crime and justice were identified as the 

most memorable parts of the course by the questionnaire respondents.  Moreover, 

when the MFG participants were asked what they enjoyed about the programme, 

Karen said άΧǘƘŜ ƎŀƳŜǎ ǿŜ ǇƭŀȅŜŘ ǿŜǊŜ Ŏƻƻƭέ όaCDΥ рύ which suggests that she 

enjoyed and engaged with the games that were facilitated by the leaders.  This 

feedback can be seen to strongly support the very ethic of the LINX Programme 

which is to stimulate learning through experience as opposed to reading and writing.  

Indeed, not only does the girls’ feedback suggest that if the programme were to be 

expanded it is likely to engage more girls than a course that involves numeracy and 

literacy, but it also suggests that the use of experiential learning theory is effective in 

engendering learning in these young women. 

In terms of feedback relating to the informal aspects of the course, the 

strengths of the programme leadership were overwhelmingly focussed on by the 

girls.  In the JI, Sarah and Jess spoke about their leaders in collective terms, 

describing the good rapport they had with them.  For example, Sarah said: 

 

¢ƘŜȅ ŘƻƴΩǘ ƭƛƪŜΧ ŀŎǘ ƭƛƪŜΧ ǿƻǊƪŜǊǎ ǿƘŜƴ ǘƘŜȅΩǊŜ ǊƻǳƴŘ 

uǎΧ ƻōǾƛƻǳǎƭȅ ǘƘŜȅ ŘƻΧ ƭƛƪŜ ǎƻƳŜǘƛƳŜǎΧōǳǘ ǘƘŜȅ ŀŎǘ 

like more of our mates and its easier for us to talk to 

ǘƘŜƳ ƭƛƪŜ ǘƘŀǘΧ!ƴŘ ǘƘŜƴ ƛŦ ǘƘŜȅ ƘŜŀǊ ǘƘƛƴƎǎ ǘƘŜƴ ǘƘŜȅ 

ǎǇŜŀƪ ǘƻ ǳǎ ŀōƻǳǘ ƛǘΧ ŀƴŘ Ƨǳǎǘ ƳŀƪŜ ǎǳǊŜ ǿŜΩǊŜ ǎŀŦŜ 

ŀƴŘ ǘƘŀǘ ŀƭƭ ǘƘŜ ǘƛƳŜΧ ŀƴŘ Ƨǳǎǘ ǘǊȅ ǘƻ ǎƻǊǘ everything 

out for us 

(JI: 3)  

 

This is interesting as it suggests that the relationships between the girls and the 

leaders were characterised by mutuality which was identified in the literature review 

as being important when working with girls who have experienced victimisation. 

Further, both girls felt that they could trust and confide in their leaders and felt that 

the leaders tried to help them with their problems.  Indeed, as shown in the extract 

below, Jess implied that being able to talk to the leaders helped her behaviour, 
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which only confirms the importance of a good relationship between the girls and the 

programme leaders. 

 

RESEARCHER AND IT HELPED YOU BEING ABLE TO TALK ABOUT IT? 

SARAH YEAH YOU CAN JUST LET OUT TO THEM AND THEY WON’T SAY NOTHIN. 

JESS WHICH IS EASIER… WHEN WE’RE BEHAVING OURSELVES… WHEN ITS JUST 

BOTTLED IN YOU JUST GO ON A NUTS ONE 

(JI: 4) 

 

Overall, the girls’ feedback on their leaders was positive to the extent that they 

thought future leaders should be άΧŜȄŀŎǘƭȅ ƭƛƪŜ ǘƘŜƳέ (Sarah, JI: 3).   

In contrast, the girls in the MFG spoke about just one of their leaders, Bernie, 

almost exclusively and spontaneously returned to doing so on several occasions 

during the discussion.  This might indicate that whilst the girls in the JI had a good 

relationship with all of their leaders, the girls in the MFG had a better relationship 

with Bernie than with the other(s).  In their feedback, the girls spoke about Bernie’s 

caring personality, for example, Charlotte said “{ƘŜΩǎ Ǝƻǘ ŀ ōƛƎ ƘŜŀǊǘΧ ǎƘŜ Ŏŀres 

about everyone” (Charlotte, MFG: 7).  Laura also highlighted Bernie’s ability to 

explain things in a way that made sense to the girls when she said άΧǎƘŜ ǘŀƭƪŜŘ ǘƻ ǳǎ 

ŀƴŘ ǎƘŜ ƳŀŘŜ ǳǎ ǳƴŘŜǊǎǘƻƻŘ ǘƘƛƴƎǎ ƳƻǊŜέ (MFG: 4). Moreover, the girls appreciated 

Bernie’s use of humour to convey a message which corroborates with the suggestion 

made in the literature that workers should use humour as a means of building 

relationships with young people.  Indeed, Karen said άΧǎƘŜ ƳŀƪŜǎ ƛǘ ŦǳƴƴȅΣ ōǳǘ ǎƘŜ 

laughs as well so ǘƘŜ ƧƻƪŜ ƛǎ ƻƴ ƳŜΣ ōǳǘ ǎƘŜΩǎ ƭŀǳƎƘƛƴƎΧ ƭƛƪŜ ƛǘΩǎ ŀŎǘǳŀƭƭȅ ƘŜǊ ǘƘŀǘΩǎ 

ōŜƛƴƎ ƭŀǳƎƘŜŘ ŀǘΧέ (MFG: 17).  However, Karen made clear that it was not because 

Bernie was lenient that the girls liked her; on the contrary she seemed to suggest 

Bernie had firm and clear boundaries in terms of acceptable behaviour. For example, 

she said άΧΦƴƻǊƳŀƭƭȅ ȅƻǳΩǊŜ ǎǳǇǇƻǎŜŘ ǘƻ ŎƘŀƭƭŜƴƎŜ ǇŜƻǇƭŜ ƛŦ ǘƘŜȅ Řƻ ŀŎǘ ƭƛƪŜΣ Ǉƭŀȅ 

ǳǇΧ .ŜǊƴƛŜ ŘƛŘ ǿƘŜƴ ǿŜ ŦƛǊǎǘ ƳŜǘ ƘŜǊΧέ (MFG: 17) and later she reiterated this by 
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saying άΧǎƘŜΩǎ ǘƻǳƎƘΣ ȅƻǳ ƴŜŜŘ ǘƻ ƪƴƻǿ ǿƘŜƴ ǘƻ ǎƘǳǎƘέ (MFG: 17). Interestingly, 

whilst it seems clear that the girls respected Bernie’s authority, it was also implied 

that there was an element of reciprocity to the relationship between her and the 

girls.  Indeed, Karen said: 

 

One of the things that Bernie said is I want everybody 

ǘƻ ōŜ ƘƻƴŜǎǘ ŀǘ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳƳŜΧ ŀƴŘ ƻƴŜ 

ǿŜŜƪ ǎƘŜ ŘƛŘƴΩǘ ǘǳǊƴ ǳǇ ŀƴŘ L ǎŀƛŘ ǘƻ !ƳŀƴŘŀ ǎƘŜ ǿŀǎ 

ǘŀƪƛƴƎ ǘƘŜ ǇƛǎǎΧ L ǎŀƛŘ LΩƳ ƎƻƛƴƎ ǘƻ ǘŜƭƭ ƘŜǊΧ ŀƴŘ L ǘƻƭŘ 

ƘŜǊΧ ŀƴŘ .ŜǊƴƛŜ ǎŀƛŘ LΩƳ ǘƘŀƴƪŦǳƭ ǘƘŀǘ ȅƻǳΩǾŜ told me 

ōŜŎŀǳǎŜ ƴƻǿ L ƪƴƻǿ Ƙƻǿ ȅƻǳ ŦŜŜƭ ŀƴŘ L ǿƻƴΩǘ Řƻ ƛǘ ŀƎŀƛƴ 

ΧŀƴŘ ǎƘŜ ŘƛŘƴΩǘΣ ŘƛŘ ǎƘŜΚ 

(MFG: 16) 

 

As in the feedback from the JI, this substantiates the suggestion made in the 

literature that it is important to listen to the young women’s views and ensure that 

the relationship is reciprocal rather than making the girls feel subordinate.  In this 

discussion, when asked about what a future leader should be like, the response in 

the MFG was ά¢ƘŜȅ Ƨǳǎǘ ƘŀǾŜ ǘƻ ōŜ .ŜǊƴƛŜΗέ (Karen, MFG: 7).   

 Having identified the strengths of their leader(s), the girls reiterated two of 

these qualities when talking about what a future leader of the LINX Programme 

should be like.  In both groups the need for the leader to be άŦǳƴƴȅέ was raised, 

(Jess, JI: 3; Charlotte, MFG: 7), as well as the need for the girls to feel able to talk to 

the leader (Sarah, JI: 3, Karen, MFG: 16).  Other feedback with regard to a future 

leader includes Karen’s comment that it should be ά{ƻƳŜƻƴŜ ǿƘƻ ƪƴƻǿǎ Ƙƻǿ ǘƻ ƎŜǘ 

ƛƴǘƻ ȅƻǳƴƎ ǇŜƻǇƭŜǎΩ ŦŜŜƭƛƴƎǎέ (MFG: 8) and Laura’s suggestion that it must be 

ά{ƻƳŜƻƴŜ ǘƘŀǘ ǿŜ Ŏŀƴ ǘǊǳǎǘ ŀƴŘ ŦŜŜƭ ŎƻƳŦƻǊǘŀōƭŜ ŀǊƻǳƴŘέ (MFG: 16).  All of these 

suggestions arguably centre on the importance of a connection between the young 

women and the leader. 

In terms of how the LINX Programme could be improved, the single and 

unanimous response in the written questionnaires and JI was that the course should 

be made longer. Indeed, one of the questionnaire respondents said with reference 
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to keeping out of trouble άΧƳƻǊŜ ǎŜǎǎƛƻƴǎ ǿƻǳƭŘ ƘŜƭp very much” (Q1).  In the JI, 

both girls thought the course should be longer, with Jess suggesting it should go on 

for a year (JI:13) and Sarah suggesting eight months (JI:13), both of which are 

significantly longer than the twelve weeks the course is designed to run for.  This 

desire for the course to be longer might also be due to the attachments the girls 

have formed to the group which will be discussed in more detail below. 

Finally, the girls who took part in the MFG spoke about their involvement 

with the LINX leaders after completing the course through having helped to 

interview potential leaders for future programmes.  The feedback on this was very 

positive and Charlotte appears to suggest that she found this experience 

empowering.  She commented: 

 

Buǘ ǘƘŜȅ ǎŀƛŘΧ ǘƘŜ ǇŜƻǇƭŜ ǿƘƻ ǿŜǊŜ ŘƻƛƴƎ ǘƘŜ ŦƻǊƳŀƭ 

ŘƛǎŎǳǎǎƛƻƴΣ ǘƘŀǘ ƛŦ ǿŜ ǿŜǊŜƴΩǘ ǘƘŜǊŜ ǘƻ ǎŜŜ ǿƘŀǘ ǘƘŜȅ 

ǿŜǊŜ ƭƛƪŜ ǿƻǊƪƛƴƎ ǿƛǘƘ ȅƻǳƴƎ ǇŜƻǇƭŜΧ ǘƘŜƴ ǘƘŜȅ 

ǿƻǳƭŘΩǾŜ ƎƛǾŜƴ ŜǾŜǊȅ ǎƛƴƎƭŜ Ƨƻō ǘƻ ǘƘŜ ǿǊƻƴƎ ǇŜǊǎƻƴ. 

 (MFG: 15) 

 

In addition, almost all of the girls who took part in this research expressed a very 

keen interest to be a part of future LINX Programmes for other groups of girls, for 

example Karen said, άLΩŘ Řƻ ƛǘΧ ǘƻ ǘǊȅ ŀƴŘ ƘŜƭǇ ƻǘƘŜǊ ǇŜƻǇƭŜΣ ΨŎƻǎ LΩǾŜ ōŜŜƴ ǘƘŜǊŜ ŀƴŘ 

LΩǾŜ ŘƻƴŜ ƛǘ ŀƴŘ L ƪƴƻǿ ǿƘŀǘ ƛǘǎ ƭƛƪŜ ǘƻ ōŜ ƛƴ ǘƘŀǘ ǎƛǘǳŀǘƛƻƴΧέ (MFG: 12).  

 In sum, the feedback relating to the features of the course itself has been 

shown to be very positive and supports the expansion of the programme for other 

groups of young women. 
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Cognitive Behavioural Effects 

COGNITIVE 

BEHAVIOURAL 

EFFECTS 

 

IMPROVED 

SOCIAL 

INTERACTION 

 

άL ŀƳ ƳƻǊŜ ŦǊƛŜƴŘƭȅ ǘƻ ǇŜƻǇƭŜέ όvпύ 

 

ά[Ŝǎǎ ƭƛƪŜƭȅ ǘƻ ǎƴŀǇ ŀǘ ǇŜƻǇƭŜΧΦ ƭƛǎǘŜƴ ǘƻ ƻǘƘŜǊǎΧ IŀǾŜ ƭŜŀǊƴǘ L 

can trust others and can talk if I choose to.  Care more about 

ƻǘƘŜǊǎέ (Q2) 

 

IMPROVED SELF-

CONDUCT 

 

άΧL ƘŀǾŜ ƴƻǘ ōŜŜƴ ǎƻ ŀƴƎǊȅ ŀƴŘ ǾƛƻƭŜƴǘ ŀƴŘ ƘŀǾŜ ƭŜŀǊƴǘ ǘƻ 

ŎƻƴǘǊƻƭ Ƴȅ ŀŎǘƛƻƴǎ ŀƴŘ ǘŜƳǇŜǊέ όvмύ 

INCREASED 

CONSIDERATION 

OF ACTIONS 

 

 ά¢Ƙŀǘ ǾƛƻƭŜƴŎŜ ƛǎƴΩǘ ŀƭǿŀȅǎ ǘƘŜ ǊƛƎƘǘ ŘŜŎƛǎƛƻƴέ  

(Karen, MFG: 8) 

 

ά¸ƻǳ ǎǘƻǇ ŀƴŘ ǘƘƛƴƪ ŀōƻǳǘ ǿƘŀǘ ȅƻǳ Řƻ ōŜŦƻǊŜ ȅƻǳ Řƻ ƛǘέ  

(Laura, MFG:9) 

 

άaŀƪŜǎ ȅƻǳ ǘƘƛƴƪ ŀōƻǳǘ ƛǘ ŦǊƻƳ ŜǾŜǊȅōƻŘȅ ŜƭǎŜΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿέ 

(Charlotte, MFG:5) 

 

 

RECOGNITION OF 

POSITIVE 

CHANGE 

 

άΧL ŘƻƴΩǘ ǘƘƛƴƪ L ǿƻǳƭŘ ƻŦ ǎŀǘ ŀƴȅ ƻŦ Ƴȅ D/{9Ωǎ ƛŦ L ƘŀŘƴΩǘ ƻŦ 

ŘƻƴŜ ǘƘƛǎΣ Ŏƻǎ L Ƨǳǎǘ ŘƛŘƴΩǘ ŎŀǊŜΧέ ό[ŀǳǊŀΣ aCDΥоύ 

 

άΧǿŜ ŀƭƭ ǳǎŜŘ ǘƻ ōŜ ƭƛǘǘƭŜ ōƛǘŎƘŜǎΧ ōǳǘ ƴƻǿ ŜǾŜǊȅƻƴŜΩǎ Ƨǳǎǘ 

ŎƘƛƭƭŜŘ ƻǳǘ ŀƴŘ ŎŀƭƳŜŘ Řƻǿƴ ŀ ōƛǘέ όYŀǊŜƴΣ aCDΥмнύ 

Table 2: Cognitive Behavioural Effects 
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The second theme, ‘Cognitive Behavioural Effects’, groups together feedback 

from the girls relating to changes they have identified in their behaviour as a result 

of taking the LINX Programme.  As shown in Table 2, this includes changes in their 

social interactions, their self-conduct, the consideration they give to their actions 

and more general acknowledgment of the positive impact the programme has had 

on their behaviour.  Each of these will now be discussed in turn. 

 With regard firstly to changes in how the girls interact socially with others, 

four out of the five girls who completed the questionnaires suggested that their 

attitude towards other people had improved markedly as a result of taking the LINX 

Programme.  For example, one respondent listed the following; ά[Ŝǎǎ ƭƛƪŜƭȅ ǘƻ ǎƴŀǇ 

ŀǘ ǇŜƻǇƭŜΧΦ ƭƛǎǘŜƴ ǘƻ ƻǘƘŜǊǎΧ IŀǾŜ ƭŜŀǊƴǘ L Ŏŀƴ ǘǊǳǎǘ ƻǘƘŜǊǎ ŀƴŘ Ŏŀƴ ǘŀƭƪ if I choose to.  

/ŀǊŜ ƳƻǊŜ ŀōƻǳǘ ƻǘƘŜǊǎέ (Q2).  Further, in the JI, Sarah suggested that as a direct 

consequence of taking the course she feels more able to trust people (JI: 1, 3).  Sarah 

also made references to the effect of the course on interpersonal relationships by 

saying άL ƎŜǘ ŀƭƻƴƎ ǿƛǘƘ Ƴȅ ƳǳƳ ōŜǘǘŜǊέ (JI: 10).  Also, in the MFG, Karen 

demonstrated a keen awareness of appropriate interaction by saying άLŦ ŀ ǘŜŀŎƘŜǊ 

ǎƘƻǳǘǎ ŀǘ ƳŜ LΩƳ ƭƛƪŜΣ Ŏŀƴ ȅƻǳ ǘŀƭƪ ǘƻ ƳŜΚ  !ƴŘ ǘƘŜƴ LΩƭƭ ǘŀƭƪ ōŀŎƪέ (MFG: 9).  Taken 

together, these responses constitute very positive feedback as they indicate that the 

LINX Programme has enabled the girls to interact more socially.  Indeed, by 

suggesting that they listen to, care for and trust others more, the girls demonstrate 

the development of key social skills that may well inhibit their use of violence as a 

means of social expression.  This is especially significant as one of the aims of the 

programme was to enable the young people to express themselves in more socially 

meaningful ways.  This feedback clearly suggests that the programme should be 

delivered to other groups of young women. 

 Further, almost all of the girls that participated in this study indicated that 

the way in which they conduct themselves has improved since taking the LINX 

Programme which is particularly pertinent as self-conduct can be directly linked to 

offending behaviour. For example, one of the questionnaire responses was άL ƘŀǾŜ 

ƴƻǘ ōŜŜƴ ǎƻ ŀƴƎǊȅ ŀƴŘ ǾƛƻƭŜƴǘ ŀƴŘ ƘŀǾŜ ƭŜŀǊƴǘ ǘƻ ŎƻƴǘǊƻƭ Ƴȅ ŀŎǘƛƻƴǎ ŀƴŘ ǘŜƳǇŜǊέ 

(Q1) and in the MFG Charlotte spontaneously said with reference to the programme 

άΧƛǘΩǎ ǎƻǊǘŜŘ ƻǳǘ Ƴȅ ōŜƘŀǾƛƻǳǊ ƴƻǿέ (MFG: 4).  Further, one of the questionnaire 
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responses was άbƻǘ ōŜŜƴ ƛƴ ǘǊƻǳōƭŜ ƻƴŎŜ ǎƛƴŎŜ ǎǘŀǊǘƛƴƎ ǘƘƛǎ ŎƻǳǊǎŜέ (Q5)  whilst one 

especially honest respondent said άL ƘŀǾŜƴΩǘ ōŜŜƴ ƛƴǘƻ ǘǊƻǳōƭŜ ǘƘŀǘ ƳǳŎƘ ǎƛƴŎŜ L ƘŀǾŜ 

ōŜŜƴ ŘƻƛƴƎ ǘƘƛǎ ōǳǘ L ǎǘƛƭƭ ƎŜǘ ƛƴǘƻ ǘǊƻǳōƭŜέ (Q3), which is nonetheless a positive 

improvement.  Sarah said ά.ǳǘ ǎƛƴŎŜ ǘƘƛǎ [Lb· ǇǊƻƧŜŎǘΧ L ƘŀǾŜƴΩǘ ōŜŜƴ ǾƛƻƭŜƴǘΧΦ!ǘ ŀƭƭΣ 

ŀǘ ŀƭƭέ (JI: 7) which suggests more specifically an improvement in terms of a 

reduction in violent behaviour.  Once again, this feedback overwhelmingly suggests 

that the LINX Programme should be delivered to other groups of young women. 

The reported improvement in self-conduct may be a consequence of the 

greater consideration the girls suggest they give to their actions.  In reviewing the 

data it is interesting to note that although a number of the girls made references to 

being more reflective as a result of taking the programme, they did so in different 

ways.  For example, in the following quote, Karen explains how the programme has 

encouraged her to be more thoughtful about how she reacts to a given situation and 

demonstrates how this would positively impact on her behaviour.  She said: 

 

Lǘǎ ƭƛƪŜΧōŜŦƻǊŜΧ ƛŦ ƭƛƪŜ ǎƻƳŜƻƴŜ ǎƘƻǳǘŜŘ ŀǘ ƳŜ ǘƘŀǘΩǎ 

ƛǘΣ LΩŘ ōƛǘŜ ǘƘŜƛǊ ƘŜŀŘ ƻŦŦ ǎǘǊŀƛƎƘǘ ŀǿŀȅ ƻǊ LΩŘ Ƙƛǘ ǘƘŜƳΣ 

ōǳǘ ƴƻǿ L ǘƘƛƴƪ ƘƻƭŘ ƻƴΣ ǿƘƻΩǎ ǘƘŜ ōƛƎƎŜǊ ǇŜǊǎƻƴ ƛŦ L 

ǿŀƭƪ ŀǿŀȅΧ ƻǊ ƛŦ L ŘƻƴΩǘ ǎƘƻǳǘ ōŀŎƪΦ 

(MFG:9) 

 

Whilst Karen talks about being more thoughtful about her actions in the present, the 

programme appeared to make one of the other respondents more reflective about 

past events.  She wrote άL ŜǎǇŜŎƛŀƭƭȅ ǊŜƳŜƳōŜǊ ǘƘŜ ƪƴƛŦŜ ŎǊƛƳŜ ǎŜǎǎƛƻƴ ŀǎ ƛǘ ƳŀŘŜ ƳŜ 

think about how something LΩŘ ŘƻƴŜ ŎƻǳƭŘ ƘŀǾŜ ǘǳǊƴǘ ōŀŘΗΗέ (Q1).  Laura was more 

abstract, drawing on the empathy wall used during the course to reflect more 

generally on the consequences of actions.  She said: 

 

  ΧƛǘΩǎ ŀƭƭ ŀōƻǳǘ ǘƘŜ ŜŦŦŜŎǘ ƻƴ ȅƻǳǊǎŜƭŦ ŀǎ ǿŜƭƭΧ 

όǇŀǳǎŜύΧ ƛǘǎ ƭƛƪŜ in the story he loses his self- 

respect and any chance of getting jobs and stuff and 

it just all knocks down so its really about yourself and 
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what you can do. 

(MFG: 12) 

 

Lastly, Charlotte demonstrated giving more regard to other peoples’ reactions to her 

behaviour.  Indeed, following Laura’s description of the role play used in the knife 

crime session, Charlotte said άaŀƪŜǎ ȅƻǳ ǘƘƛƴƪ ŀōƻǳǘ ƛǘ ŦǊƻƳ ŜǾŜǊȅōƻŘȅ ŜƭǎŜΩǎ Ǉƻƛƴǘ 

ƻŦ ǾƛŜǿΧ !ōƻǳǘ ǿƘŀǘ ǇŜƻǇƭŜ ǘƘƛƴƪ ƻŦ ȅƻǳ ƻƴŎŜ ȅƻǳ ƘŀǾŜ ŘƻƴŜ ǘƘŀǘέ (MFG: 5). This 

comment is interesting as it suggests an increase in cognitive empathy in the sense 

of having a greater understanding of other people’s emotions.  Whilst this implies 

that the programme is meeting its’ aim of increasing empathy, this paper has 

identified that it is specifically the affective component of empathy that is inversely 

related to violent behaviour so a suggested increase in cognitive empathy is not 

taken to be significant.  In spite of this, when taken together, these findings suggest 

that the LINX Programme should be delivered to other groups of young women on 

the basis that the girls imply that they are more conscious of the consequences of 

engaging in violent behaviour which will arguably make them less likely to do so.   

Finally, the girls in each group suggest that they can see positive changes in 

both themselves and each other.  For example, Laura suggests the programme 

encouraged her to sit her GCSE’s (MFG: 3) and several of the others girls made 

references to greater attendance and/or achievement at school. Karen refers to a 

collective positive change by saying άΧǿŜ ŀƭƭ ǳǎŜŘ ǘƻ ōŜ ƭƛǘǘƭŜ ōƛǘŎƘŜǎΧ ōǳǘ ƴƻǿ 

ŜǾŜǊȅƻƴŜΩǎ Ƨǳǎǘ ŎƘƛƭƭŜŘ ƻǳǘ ŀƴŘ ŎŀƭƳŜŘ Řƻǿƴ ŀ ōƛǘέ (MFG: 12). Once again, this, along 

with the other feedback detailed in this section, supports the future delivery of the 

course to girls. 
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Affective Emotional Impact  

 

AFFECTIVE 

EMOTIONAL 

IMPACTS 

 

EMOTIONS AND 

EXPERIENCES 

 

άaȅ ƳǳƳΩǎ ōƻȅŦǊƛŜƴŘ ǘǊƛŜŘ ǘƻ ƪƛƭƭ Ƴȅ ƳǳƳ ŀƴŘ ƳŜΦ  Lǘ 

made me feel scared and angry and showed me more 

ŀōƻǳǘ ƭƛŦŜέ όvпύ 

 

EFFECTS OF 

DOMESTIC 

VIOLENCE 

 

άLǘ Ƙŀǎ ŀƴ ŜŦŦŜŎǘ ƻƴ ǇŜƻǇƭŜǎΩ ƭƛǾŜǎΣ ǘƘŜ ŦŜŜƭƛƴƎǎ Ƨǳǎǘ ŘƻƴΩǘ 

Ǝƻ ŀǿŀȅέ όWŜǎǎΣ WLΥмнύ 

 

SOCIAL NATURE 

OF GROUP 

 

 

άΧǿŜ ŀƭƭ Ƴƛǎǎ ǘƘŜ ƎǊƻǳǇ ŀƴŘ ǿŀƴǘ ƛǘ ǘƻ Ǝƻ ōŀŎƪέ όYŀǊŜƴΣ 

MFG:3) 

 

BERNIE – 

AFFECTION FOR 

 

ά.ŜǊƴƛŜΣ .ŜǊƴƛŜ ƛǎ ǘƘŜ ōŜǎǘ L ǘƘƛƴƪΧ L ƭƻǾŜ ƘŜǊέ 

 (Laura, MFG:7) 

 

ENTHUSIASM FOR 

COURSE 

 

άLΩŘ Řƻ ƛǘ ŀƭƭ ŀƎŀƛƴέ ό/ƘŀǊƭƻǘǘŜΣ aCDΥрύ 

Table 3: Affective Emotional Impact 
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Finally, as demonstrated in Table 3, the LINX Programme appears to have had 

a considerable emotional impact on the girls who have participated in this study.  

Firstly, the questionnaire responses demonstrate that the girls are able to make a 

connection between their experiences and how these experiences make them feel 

by telling their own stories of domestic violence.  For example, one respondent 

emphasised the link when she said ά5ŀŘ Ƙƛǘ ƳǳƳ ŀƴŘ ƳŜ ς still happens ς makes me 

ŦŜŜƭ ŘŜǇǊŜǎǎŜŘΣ ŀƴƎǊȅΣ ƘǳǊǘΦ  L ŦŜŜƭ ŜƳōŀǊǊŀǎǎŜŘ ŀōƻǳǘ ǇŜƻǇƭŜ ƪƴƻǿƛƴƎέ όvрύΦ Another 

said άaȅ ƳǳƳΩǎ ōƻȅŦǊƛŜƴŘ ǘǊƛŜŘ ǘƻ ƪƛƭƭ Ƴȅ ƳǳƳ ŀƴŘ ƳŜΦ  Lǘ made me feel scared and 

ŀƴƎǊȅ ŀƴŘ ǎƘƻǿŜŘ ƳŜ ƳƻǊŜ ŀōƻǳǘ ƭƛŦŜέ όvпύΦ  Moreover, one of the girls wrote: 

 

Iv been through years of domestic violence.  I saw 

my mum get beaten for 8 year very badly and got 

sexually abused by my cousin.  This is a hard thing 

to think of and makes me so angry and upset. 

(Q1). 

 

Further, a quote taken from one of MFG participants demonstrates that she is able 

to acknowledge how these feelings can manifest violent behaviour. Charlotte said: 

 

Cos most of the reasons why people are liƪŜΧ ƭƛƪŜ ǿŜ 

ŀǊŜΣ ƭƛƪŜ ǿŜ ǿŀǎΧ ƛǎ ōŜŎŀǳǎŜ ƻŦ ƭƛƪŜ ǎǘǳŦŦ ǘƘŀǘ ƘŀŘ ƎƻƴŜ 

on in our lives, like domestic violence and that going 

ƻƴΧ .ŜŎŀǳǎŜ ǎƻƳŜƻƴŜ Ƙŀǎ ǘŀƪŜƴ ǎƻƳŜǘƘƛƴƎ ƻǳǘ ƻƴ ȅƻǳΣ 

 you want to take it out on everyone else. 

 (MFG: 12) 

 

It is interesting to note Charlotte’s use of the past tense in this quote as it gives the 

impression that the girls are no longer the same as they used to be in this regard.   

Taken together, these comments are very encouraging as they show that the girls 

are able to acknowledge how their experiences link to their emotions and how these 

emotions can be linked to violent behaviour.  Enabling young people who have been 

exposed to domestic violence to make the links between experiences, feelings and 
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behaviour is the primary way in which the LINX Programme aims to reduce violence 

in young people and therefore this evidence only further suggests that the 

programme should be delivered to other groups of young women. 

 The girls also suggested that the LINX Programme was successful because of 

the relationships that developed within the group and the sense of a boundary 

between those inside of the group and outsiders.  For example, Jess said, άL ǘƘƛƴƪ 

ǿƘŜǊŜ ǿŜ ǿŀǎ ǿƛǘƘ ǘƘŜ ƻǘƘŜǊǎ ŀ ƭƻǘΧ ǿŜ ǿŀǎ ŀƭƭ ŀōƭŜ ǘƻ ǎŀȅ ǘƘƛƴƎǎ ŀƴŘ ƭƛƪŜ ƴƻǘƘƛƴƎ 

ever went ƻǳǘ ƻŦ ǘƘŜ ƎǊƻǳǇ ǎƻΧ ƛǘΩǎ ŜŀǎƛŜǊΧ ŜŀǎƛŜǊ ǘƻ ǎŀȅ ǘƘƛƴƎǎέ όWLΥпύ.  Later when 

asked what it was about the programme that had such a positive effect she said: 

 

  ¢ƘŜ ǘǊǳǎǘ ŀƴŘ ǘƘŀǘ ǿŜ ŀǊŜ ŀƭƭ ŦǊƛŜƴŘǎΧ L ǘƘƛƴƪ ǘƘŀǘΩǎΧ 

Yeah and maybe talk about things that have happened 

ǘƻ ȅƻǳΧ ǿƘŜƴ ȅƻǳ ǊŜŀƭƛǎŜ ǘƘƛƴƎǎ ǘƘŀǘ ƘŀǾŜ ƘŀǇǇŜƴŜŘ ǘƻ 

ƻǘƘŜǊ ǇŜƻǇƭŜ ƛƴ ǘƘŜ ƎǊƻǳǇ ŀƴŘ ǘƘŀǘΧ !ƴŘ ǘƘŜƴ ȅƻǳ Ŏŀƴ 

Ƨǳǎǘ ŀƭƭ ǘŀƭƪ ŀōƻǳǘ ƛǘΧΦ LǘΩǎ ƎƻƻŘ 

(JI: 8) 

 

It seems that Jess felt able to trust not only the leaders but the other group 

members as well and felt confident that information shared within the group would 

not be shared with outsiders.  This idea of the bounded nature of the group was also 

highlighted in the MFG when the girls spoke about a ‘contract’ they made at the 

beginning in which they had made up their own rules for the group.  One of the rules 

they put in place was “²ƘŀǘŜǾŜǊ ƎƻŜǎ ƻƴ ƛƴ ǘƘŀǘ ǊƻƻƳ ǎǘŀȅǎ ƛƴ ǘƘŀǘ ǊƻƻƳέ (Charlotte, 

MFG:6) and the following extract from the MFG demonstrates how important this 

idea was to enabling the girls to talk about their experiences: 

Researcher And I guess you never get a chance to talk about what happens at home and 

stuff? 

Laura ¸ŜŀΧ ǎƻƳŜǘƛƳŜǎΧ ōǳǘ L ŘƻƴΩǘ ǊŜŀƭƭȅ ƭƛƪŜ ǎƛǘǘƛƴƎ ǘƘŜǊŜ ŀƴŘ ǘŜƭƭƛƴƎ ƻǘƘŜǊ ǇŜƻǇƭŜ 

ƭƛƪŜ ǘƘƛǎ Ƙŀǎ ŀƭƭ ƘŀǇǇŜƴŜŘΧŎƻǎ ǇŜƻǇƭŜ ƭƛƪŜ they turn round and they judge you 

ŀƴŘ ŀƭƭ ǘƘŀǘΧ 

Charlotte ΧΦŀƴŘ ǘƘŜȅ ƳŀƪŜ ǎƘƛǘ ǳǇ ŀōƻǳǘ ƛǘ 

Laura Χ ŀƴŘ ǘƘŜƴ ǘƘŜȅ ǘŜƭƭ ŜǾŜǊȅƻƴŜ 
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Researcher But did you not worry in the group that people would tell other people? 

Laura No because of the contract 

(MFG: 13) 

Indeed, it seems that this ‘contract’ almost sanctified the group and was very 

important in the sense of giving the girls the opportunity to release their emotions 

and experiences in an atmosphere of trust.   

Furthermore, in addition to developing attachment to the group, it seems the 

girls in the MFG developed affection for Bernie.  The focus group discussion was 

littered with statements such as ά.ŜǊƴƛŜ ƛǎ ǘƘŜ ōŜǎǘ L ǘƘƛƴƪΧ L ƭƻǾŜ ƘŜǊέ (Laura, MFG: 

7), άL ƭƻǾŜ .ŜǊƴƛŜέ (Karen, MFG: 14) and άΧǿŜ ƭƻǾŜ .ŜǊƴƛŜΣ .ŜǊƴƛŜ ƛǎ ŀ ƭƛǾƛƴƎ ƭŜƎŜƴŘέ 

(Laura, MFG: 14).  This feedback, coupled with the findings above, demonstrates that 

the girls made a strong emotional connection to the group which may well be 

difficult to let go of.  Indeed, one of the reasons for the girls’ desire for the course to 

be made longer might be because they became socially attached to the group. For 

example, in the MFG Karen said ά¸Ŝŀ ŀƭƭ ƻŦ ǳǎΧǿŜ ŀƭƭ Ƴƛǎǎ ǘƘŜ ƎǊƻǳǇ ŀƴŘ ǿŀƴǘ ƛǘ ǘƻ 

Ǝƻ ōŀŎƪέ όaCDΥ оύ and Laura said ά²ƘŜƴ ǘƘŜȅ ǘƻƭŘ ǳǎ ǿŜ ǿŜǊŜƴΩǘ doing it anymore 

ǿŜ ǿŀǎ ŀƭƭ ƭƛƪŜ ƴŀƘΣ ǿŜ ǿŀƴǘ ȅƻǳ ǘƻ ŎƻƳŜ ōŀŎƪΣ ŎƻƳŜ ōŀŎƪΧ ŀƴŘ ǘƘŜȅ ƳŀŘŜ ƛǘ ƭƛƪŜΧ 

ƭŜǘ ǳǎ Řƻ ŀ ŎƻǳǇƭŜ ƳƻǊŜ ǿŜŜƪǎ ƻŦ ƛǘέ ό[ŀǳǊŀ aCDΥ рύ.  Indeed, when Karen said that 

she enjoyed being involved in interviewing prospective leaders for future 

programmes, Charlotte responded by saying άbƻΧ L Ƨǳǎǘ ƭƛƪŜ ƎƻƛƴƎΧ L ŘƻƴΩǘ ƪƴƻǿΧ 

Ƙƻǿ ȅƻǳ ŀƭƭ ǿŜƴǘ ŀǿŀȅ ŀƴŘ ǘƘŀǘΧ L ƭƛƪŜ ǘƘŀǘ ΨŎƻǎ ǿŜ ǿŜǊŜ Ƨǳǎǘ ŀƭƭ ƳŀǘŜǎ ŀƴŘ ǳǎ ŀƭƭ 

ƭƛƪŜέ (MFG: 4). This clearly indicates a close bond to the group. 

Finally, all of the girls in this study demonstrated a feeling of enthusiasm for 

the LINX Programme.  Every girl who completed the questionnaires said that they 

would encourage other girls to ά5ƻ ƛǘέ (Q5) or άDƻ ŦƻǊ ƛǘέ (Q1;2;3;4).  One of the girls 

in the JI said she would tell prospective course participants that άΧ ƛǘΩǎ ŀ ǊŜŀƭƭȅ ƎƻƻŘ 

ƎǊƻǳǇ ŀƴŘ ȅƻǳΩƭƭ ƭŜŀǊƴ ŀ ƭƻǘ ƻŦ ǘƘƛƴƎǎ” (Jess, JI: 7), whilst the other said άL ǘƘƛƴƪ ǘƘŜȅ 

ǎƘƻǳƭŘ Řƻ ƛǘ ŀƎŀƛƴ ǘƘƻǳƎƘΣ ȅŜŀƘ ƛǘ ǿŀǎ ǾŜǊȅ ƎƻƻŘέ (JI: 12).  Certainly the message 

from Laura was clear when she said άLŦ ǘƘŜȅ ŀǊŜ ǘƘŜ ǎƻǊǘ ƻŦ ǇŜƻǇƭŜ ǿƘƻ Ǝƻ ǊƻǳƴŘ ŀƴŘ 

ŘƻƴΩǘ ƎƛǾŜ ŀ ǎƘƛǘ ŀōƻǳǘ ŀƴȅƻƴŜ ŀƴŘ ŎŀǊǊȅƛƴƎ ƪƴƛǾŜǎ Ƨǳǎǘ ŀōǎƻƭǳǘŜƭȅ Řƻ ƛǘ Ŏƻǎ ƛǘΩƭƭ Ƨǳǎǘ 

ŎƻƳǇƭŜǘŜƭȅ ŎƘŀƴƎŜ ȅƻǳέ (MFG: 11-12).  Overall, the support and enthusiasm for the 

LINX Programme shown by these girls is nothing less than overwhelming. 
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CHAPTER 6: CONCLUSION 

 

 In conclusion, the girls’ experiences of the LINX Programme undoubtedly 

support the expansion of the programme for other young women.  Indeed, the 

feedback from the girls in this study suggests that the programme is engaging and 

that the use of experiential learning theory is effective.  Furthermore, the girls imply 

that having taken the programme they are able to interact and express themselves 

in more socially meaningful ways and that their self-conduct in their daily lives has 

improved as a result of being more thoughtful about the consequences of their 

actions.  Finally, the girls appear able to acknowledge the links between their 

experiences, feelings and behaviour; a key aim of the programme.  It is important to 

note that one of the girls in this study appeared to suggest an increase cognitive 

empathy as a result of taking the programme.  Whilst empathy development is one 

of the aims of the LINX Programme, this paper has found that it is the development 

of affective empathy rather than cognitive empathy that is linked to a reduction in 

violent behaviour and therefore this finding is not included in making a case for the 

programme’s expansion.  However, overall the girls’ strongly imply that they will be 

less likely to engage in violent behaviour, which clearly encourages the delivery of 

this programme to other groups of young women who have also been exposed to 

domestic violence and who are exhibiting violent behaviour.   

Whilst it must be reiterated that the findings of this study are not 

generalisable, the girls’ feedback can be used not only to answer the research 

question, but also to provide a unique and valuable insight into working with violent 

young women.  Indeed, this research substantiates the literature in terms of the 

importance of the relationship between the young woman and the programme 

leader over the content of the course itself.  Furthermore, as in the literature 

reviewed, this study finds that the use of humour is important in building 

relationships with young women and that leaders must ensure that the relationships 

they develop are characterised by reciprocity and openness.  However, in addition, 

this research adds to the literature by suggesting that it is the social attachment to 

the group as a whole that can determine the success or failure of a programme.  

Indeed, the girls spoke at length about the social nature of the group, emphasising 
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the trust that developed between the group members and the friendships that were 

formed.  A clear sense of a boundary between those inside and outside of the group 

was also conveyed.  It was in this atmosphere that the girls felt able to release their 

emotions and experiences; a vital part of helping them to acknowledge the links 

between their feelings, experiences and behaviour.  The unanimous suggestion that 

the course could be improved by being made longer arguably has more to do with 

maintaining these close relationships than anything else.  This can also explain the 

enthusiasm the girls showed about being involved with the programme after the 

course completion.  In sum, this research finds that the relationship(s) between the 

young women and the leader(s) and the strength of the social attachment to the 

group are essential for a positive programme outcome.  The creation of this 

knowledge makes an important contribution towards filling the vast knowledge gap 

that currently exists around working with violent young women.  
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CHAPTER 7: RECOMMENDATIONS  

Recommendations for LINX Programme 

 On the basis of the overwhelmingly positive feedback captured from the 

girls, it would be illogical to recommend that any major modifications to the delivery 

of the programme are made.  Rather, the findings of this research should be used to 

highlight the importance of engendering social relationships within the group at the 

outset.  The ‘contract’ was identified as a crucial means of doing this and must 

continue to be completed at the start of each programme.  Future leaders must be 

skilled in fostering relationships not only between themselves and young people, but 

also between the course participants.  Indeed, it is arguable that the success of the 

expansion of the programme will depend on the recruitment of highly skilled 

facilitators who are able to quickly establish rapport with young women.  

In addition to this, the main suggestion of this paper is that the girls who 

have completed the programme are given the opportunity to act as mentors for 

other groups.  This would enable them to maintain the relationships they have 

formed with the leaders and each other, which can be conceived of in terms of 

sustaining the support networks that have been developed.  Further, allowing the 

girls to continue to be a part of the programme would keep it as a constant in their 

otherwise chaotic lives, which are often characterised by other risk factors for 

violence.  Maintaining the connection with the programme and explaining the 

content of the course to other girls could give them the strength and support they 

need to overcome the obstacles they face.  Moreover, the girls are likely to feel 

empowered in the sense of being valued members of a team and helping others.  

Finally, this recommendation would also enable the HT to benefit from a free 

resource that can assist in the expansion of the programme.  As more groups are 

completed, ever more mentors would be available. Some of these mentors could 

then be encouraged to train to become facilitators themselves which would not only 

be a great incentive for the girls, but also a testament to the success of the LINX 

Programme. 
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Recommendations for future research 

 

  This study has made an important methodological contribution not only 

through being one of the first systematic evaluations of a violence reduction 

programme as delivered to girls, but also in terms of exposing the seldom-used JI as 

a valuable method for researching hard to reach groups.  It is recommended that this 

method be used in exploring this topic further as it is sensitive to the girls’ 

preferences for peer support whilst at the same time avoiding the difficulties 

associated with attempting to arrange larger focus groups 

Further, as was intended at the outset of this research, data collected on the 

last day of the programme should be compared with the data collected several 

weeks, if not months, after the course completion.  Contrasting this data would 

allow for a distinction to be made between the girls’ immediate reactions to the 

programme and more sustained feedback when the girls are immersed back into 

their daily realities without the influence of the course.  This would give an indication 

of the impact of the course in the longer term.  This was not possible in this research 

because the questions posed in the questionnaire were not directly comparable to 

the topics covered in the JI and MFG and it was not considered valid to attempt to 

make a case that the responses were differentiated, as the difference may have 

been accounted for in terms of the research design.  If future research found that 

later feedback was less positive, this would add credence to the recommendation 

made above of giving the girls the opportunity to become mentors and thereby keep 

the programme as more of a constant in their lives. 

 Moreover, all of the girls that took part in this study had Bernie as one of 

their leaders.  The girls in the JI did speak in collective terms about their leaders, but 

those in the MFG spoke exclusively about Bernie’s strengths and their affection for 

her. It might be that it was Bernie’s charisma that engaged the girls and led to their 

highly positive feedback.  Research is therefore needed in groups Bernie has not 

facilitated to ensure that the programme is still thought of as highly without her 

involvement. 

In addition, research is also needed to explore the experiences of boys who 

have taken the programme.  This is because the design of the programme actually 
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goes against the literature in the sense that it does not have a gender-specific focus.  

This research has found that the girls have had very positive experiences of taking 

part in the LINX Programme, but the boys’ experiences are as yet unknown. 

Dependent on the results of such research, the need for programmes to be gender-

specific could either be substantiated or challenged, further contributing to 

knowledge around effective interventions for young women. 

Further, more research is needed to establish whether or not the programme 

meets its’ goal of increasing empathy in young women and if so, whether the 

increase is in cognitive or affective empathy.  This is significant as this paper has 

shown that it is specifically an increase in affective empathy that it likely to lead to a 

decrease in the use of violence.  Future research should employ techniques 

identified in the literature to assess levels of these two different components of 

empathy before and after participation.   

Finally, whilst the findings of this research have provided a valuable insight 

into the girls’ experiences of the programme, a research design that collects data 

relating to the girls’ engagement in violent behaviour before and after the course is 

also needed.  This is because whilst the literature reviewed has substantiated the 

idea that experience of domestic violence is likely to lead to violent behaviour in 

young people, it is not yet known how far making the ‘LINX’ between experiences, 

feelings and behaviour inhibits the use of violence in young women. 
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